
Developmental Course and 

Causes of Externalizing 

Disorders 

There are Multiple Courses and 
Causes 





Developmental Dimensions 

 



Causes of Externalizing 
Disorders 

Chicken or Egg? 

 

 



Contributing (Risk) Factors to 

Tough Kids 
• Parent Background 

 

• Parenting Style 

 

• Divorce 

 

• Supervision 

 

• Association With Peer Group 

 

• Social Class/Socioeconomic Disadvantage 

 

• Onset/Chronicity 

 

• Types of Behavior Overt vs. Covert 

 

• Family Size/Birth Order 

 

• School Experience and Failure 

 

• Genetics 

 
• From: Gelfand, Jenson, & Drew (1997) Understanding childhood behavior disorders, Harcourt & Brace 

 



 



Nine Temperament Characteristics 

 



Three Categories of Temperament 

• Easy (40%): Friendly: Adapt Well, 
Pleasant Mood, Cyclic, Accept 
Frustration 

• Slow to Warm Up (15%): Mild 
Intensity, Adapts Overtime 

• Difficult (10%): Unpleasant, Crying, 
Irregular, Reacts Poorly to Change 

• No Category (35%) 

 

• Easy Temp-18%  School Problems 

• Difficult-70% School Problem 

 
• Chess, S. and Thomas, A. (1987) Evolution of behavior disorders from 

infancy to early adult life, Cambridge, M.A.: Harvard University Press 

He’s only 2 days old and 

he’s already had nine 

time outs 



Why Does This Happen? 

 

Masai Warriors 

Masai Infants 

5 Months Later 

97% Cattle Died 

Only 2 Easy out of 10 

of the Temperament 

Infant Survived 

All 10 out of 10 Difficult 

Infants survived 

 

 



• Am J Psychiatry. Oct;141(10):1189-94. 

• Temperament and infant mortality among the Masai of East Africa. 

• deVries MW. 

• Abstract 

• On the basis of Western studies suggesting that infants with difficult temperaments 

are at greater risk for behavioral and physical disorders, the author postulated that 

Masai infants with difficult temperaments would be at greater risk in the harsh 

environment created by the sub-Saharan drought in 1974, which disrupted the life of 

the Masai people of East Africa and resulted in increased infant mortality. Two groups 

of infants with difficult and easy temperaments were defined and followed. Contrary 

to expectations, mortality was greater for the infants with easy temperaments. The 

infant's contribution, child-rearing orientation, and feeding practices were factors 

influencing survival. 

 

http://www.ncbi.nlm.nih.gov/pubmed/6486251
http://www.ncbi.nlm.nih.gov/pubmed?term=deVries MW[Author]&cauthor=true&cauthor_uid=6486251


Coercive Control 

 



Coercive Cupcake Control- 

Listen Linda 
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Coercion/Pain Control 

 

• Would You Like To?    Ignores You 

 

• Come On Please…..    Delays 

 

• You Had Better-Yells!    Excuses, Argues 

 

• You Had Better-Ultimate!!!   Tantrums, Aggression 

 







 



Coercion/Pain Control 

 

• Would You Like To?    Ignores You 

 

• Come On Please…..    Delays 

 

• You Had Better-Yells!    Excuses, Argues 

 

• You Had Better-Ultimate!!!   Tantrums, Aggression 

 

• Ok, Ok-Withdraws Request   Stops Tantrum 

 

• 60% Requests Are Withdrawn    

 

• Pain Stops-Request Withdrawn 

• Randomly Rewarded 

• Reinforces Micro-Bursts of Aggressive Behavior 

• Impedes Social Skills Development 

• Reduces Academic Learning 



Antecedent Control 

 Using a Question Format 
 

 Distance from Child 
 

 Eye Contact 
 

 Two Requests 
 

 Loudness of Request 
 

 Enough Time 
 

 Nonemotional Instead of Emotional 
 

 Describe Behavior 
 

 Reinforce Compliance 





Other Signal Words 

• Students Name: This is an instruction….. 

 

• Students Name: This is a direction……. 



Precision Requests 

 

../Users/u0032258/Desktop/Prof Videos/PrecComds.mov


Externalizing Disorders 

What Works and Doesn’t Work 

Evidence Based Practice 



Questions to Be Asked 

How do we judge what 
interventions work? 

 

How do we judge what 
interventions harmTough 
Kids? 



 



Two Group Studies 

 Study #1: University of Oregon 

 119 antisocial teen youths 

  38 matched controls 

 12 Weeks of groups teaching pro-social goals and self-
regulation behavior 

 Followed for three years 

 

 Study #2: Temple University 

 Cambridge-Somerville Youth Study-125 males 

 Summer program camps-some for 1 year some for 2 years 

 Followed into adulthood to assess outcomes 
        

  









Effects of Grouping Tough Kids 

 After Age 10 

 Grouping provides a rich environment for Tough Kids to 
learn deviant behaviors 

 Derive meaning and values from deviancy training 

 Rewarded for deviancy-Estimated ratio is 9 (peers) to 
1(staff) (Buhler, Patterson, & Furniss, 1966) 

 Only two ways to reduce group deviancy training 
 

– Placement of pro-social teens in groups 

 

– Group contingencies (whole group wins or whole group loses 
dependent upon the behaviors of individuals in the group) 





From the Meta-Analytic Research 

Approaches that Work and Do not 

Work with Externalizing Students 
 





 



 



 



Academics 

 



 



Phonics VS Whole Language 

Reading  

 





Research Findings on Retention as 

an Intervention 
 Retention is the Single Most Powerful Predictor of High 

School Drop Out 
 Each Retention Increases the Chances of Dropping Out 

of School by Approximately 30% 
 There are No Differences in Effects Between Students 

Retained in the Early Grades (kindergarten through 3rd 
grade) in Comparison to Later Grade Retention 

 Any Positive Gains Shown Through Grade Retention 
Were Lost in 2.5 Years with Bad Effects Still in Place 

 Effect Sizes for Retention 
 Overall ES -.31 
 Academic Achievement ES -.39 
 Social and Emotional Adjustment ES -.22 



 
Am J Public Health. 1994 September; 84(9): 1394–1401. 

PMCID: PMC1615171 

How effective is drug abuse resistance education? A meta-analysis of Project DARE 

outcome evaluations. 

 OBJECTIVES. Project DARE (Drug Abuse Resistance Education) is 
the most widely used school-based drug use prevention program in 
the United States, but the findings of rigorous evaluations of its 
effectiveness have not been considered collectively. METHODS. We 
used meta-analytic techniques to review eight methodologically 
rigorous DARE evaluations. Weighted effect size means for several 
short-term outcomes also were compared with means reported for 
other drug use prevention programs. RESULTS. The DARE effect 
size for drug use behavior ranged from .00 to .11 across the eight 
studies; the weighted mean for drug use across studies was .06. For 
all outcomes considered, the DARE effect size means were 
substantially smaller than those of programs emphasizing social and 
general competencies and using interactive teaching strategies. 
CONCLUSIONS. DARE's short-term effectiveness for reducing or 
preventing drug use behavior is small and is less than for interactive 
prevention programs. 



Am J Public Health. 2004 June; 94(6): 1027–1029.  

PMCID: PMC1448384 

Project D.A.R.E. Outcome Effectiveness Revisited 

 

 Objectives. We provide an updated meta-analysis on the 
effectiveness of Project D.A.R.E. in preventing alcohol, tobacco, and 
illicit drug use among school-aged youths. 

 Methods. We used meta-analytic techniques to create an overall 
effect size for D.A.R.E. outcome evaluations reported in scientific 
journals. 

 Results. The overall weighted effect size for the included D.A.R.E. 
studies was extremely small (correlation coefficient = 0.011; Cohen 
d = 0.023; 95% confidence interval = −0.04, 0.08) and 
nonsignificant (z = 0.73, NS). 

 Conclusions. Our study supports previous findings indicating that 
D.A.R.E. is ineffective. 

 



Social Skills Training 

 



1. Do Not Use Just 

Pull Out Groups 

2. Teach Social Skills 

Across the Whole 

School Environment 

3. Include an Error 

Correction Process 

That Involves Social 

Skills 

4. Combine Social 

Skills with an All 

School Management 

Program 

5. Combine Social 

Skills with Self-

Management 

Intervention 

SS-ES=.199 (small) 



The Definitive Work On Bullying 

 

Reported Reduction in 
Victimization .188 

Reported Bullying of 
Others .109 



 
Am J Public Health. 1994 September; 84(9): 1394–1401. 

PMCID: PMC1615171 

How effective is drug abuse resistance education? A meta-analysis of Project DARE 

outcome evaluations. 

• OBJECTIVES. Project DARE (Drug Abuse Resistance Education) is 

the most widely used school-based drug use prevention program in 

the United States, but the findings of rigorous evaluations of its 

effectiveness have not been considered collectively. METHODS. 

We used meta-analytic techniques to review eight methodologically 

rigorous DARE evaluations. Weighted effect size means for several 

short-term outcomes also were compared with means reported for 

other drug use prevention programs. RESULTS. The DARE effect 

size for drug use behavior ranged from .00 to .11 across the eight 

studies; the weighted mean for drug use across studies was .06. For 

all outcomes considered, the DARE effect size means were 

substantially smaller than those of programs emphasizing social and 

general competencies and using interactive teaching strategies. 

CONCLUSIONS. DARE's short-term effectiveness for reducing or 

preventing drug use behavior is small and is less than for interactive 

prevention programs. 



Am J Public Health. 2004 June; 94(6): 1027–1029.  

PMCID: PMC1448384 

Project D.A.R.E. Outcome Effectiveness Revisited 

 

• Objectives. We provide an updated meta-analysis on the 

effectiveness of Project D.A.R.E. in preventing alcohol, tobacco, and 

illicit drug use among school-aged youths. 

• Methods. We used meta-analytic techniques to create an overall 

effect size for D.A.R.E. outcome evaluations reported in scientific 

journals. 

• Results. The overall weighted effect size for the included D.A.R.E. 

studies was extremely small (correlation coefficient = 0.011; Cohen 

d = 0.023; 95% confidence interval = −0.04, 0.08) and nonsignificant 

(z = 0.73, NS). 

• Conclusions. Our study supports previous findings indicating that 

D.A.R.E. is ineffective. 
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Session # Session Content 

1 Introduction to the ADAPT Program 

2 How Do I Solve Problems? 4-Ws Problem-Solving Model 

3 Why Do Things Happen to Me? Decision-Making Chains 

4 
Why Do I Do That? Part I. Mapping and Understanding Problem 
Behaviors 

5 Why Do I Do That? Part I. Mapping Alternative Behaviors 

6 What Are Drugs and What Do They Do? 

7 How Do I Refuse Drugs? Triggers, Communication, Reasons 

8 
How Do I Communicate Better With Others? Assertive 
Communication Skills 

9 How Do I Manage My Anger? 

10 How Do I Manage My Negative Mood? 

11 How Do I Get The Support I Need From Others? 

12 Ending the Program and Additional Support 



Interventions that Do Work 



 



Home to School Notes 

 





Overall For Effective Techniques 

for Disruptive Behaviors 

 





                 

              

               Large 

Group Conting -1.02 

Self-Manage -.97 

Diff. Reinf. -.95 

Token Econ. -.90 

Stimulus Que -.83 



Other Approaches that Appear 

to Work 

 Social Skills Programs that Work 

 Behavior Tracking Programs-
Supervision 

 All School Positive Behavior and 
Intervention Supports 

 Positive Group Contingency 
Interventions 



 



 



Boy’s Town Social Skills Program 

 



 



Behavior Tracking Programs-

Supervision 

 



 



Check and Connect: University of 

Minnesota- Dr. Sandy Christensen 



Whole School Positive Behavior 

Intervention and Support Programs 

PBIS 
• Horner’s University of Oregon’s Program 

• Sprick’s Safe and Civil Schools  

 

Ward, B., & Gersten, R. (2013). A randomized 

evaluation of the Safe & Civil Schools model for 

positive behavioral interventions and supports (PBIS) 

at elementary schools in a large urban school district. 

School Psychology Review, 42(3), 317–333.  



The Principal’s 200 Club: 

An All Positive Program for 

PBIS Schools 



Principal’s 200 Club 

 



200 Club Coupon 

Name:_________ 

Date:  _________ 

Staff:  _________ 

Celebrity Book 



Principal’s 200 Club 

 

../Users/u0032258/Desktop/Prof Videos/Principals200Club/VIDEO_TS.IFO


 



Quilted 200 Matrix 



 



 



 







 



Principal’s 200 Club School 

Elementary Data 
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104

82

56

0

20

40

60

80

100

120

Year

One

Year

Two

Year

Three

T
o

ta
l 

N
u

m
b

e
r 

O
ff

ic
e
 

R
e
fe

rr
a
ls

Office Referrals
for Classroom
Disruptions

Elementary School

4.4

1.2

0

1

2

3

4

5

First

Amonth

Eighteenth

Month
A

v
e
ra

g
e
 N

u
b

. 
D

a
il

y
 O

ff
ic

e
 

R
e
fe

rr
a
ls

Office Referrals



Principal’s 200 Club School Junior 

High Data 
Junior High Tardies
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Is it working?  See for 

yourself! 
Discipline Office Referrals
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Time Cost for ODR’s 

• 2001-2002 

– 2551 X 15 min. (conservative estimate) = 38,265 = 637.75 
hrs. = 106.33 days @ 6 hrs/day 

• 2002 – 2003 

– 1954 X15 min. = 29,310 min. = 488.5 hrs. = 81.4 days @ 6 
hrs/day 

• 2003-2004  

– 1724 X15 min. = 25,860 min. = 431 hrs. = 71.8 days @ 6 
hrs/day 

• 2004 -2005  

– 1190 X 15 min. = 17850 min. = 297 hrs. = 49 days @ 6 
hrs/day 

• Administrative time saved 

–  57 days @ 6 hrs/day 



News Coverage 



Top Ten Issues for Treatment 

and Interventions 
• Behavioral excess and deficit definition 

• Keystone behaviors-Noncompliance and On-task 

• Managed not cured 

• Understanding causes: Chicken and Egg 

• Supervision 

• Positive Interventions work best 

• The importance of reading 

• Working with parents as partners 

• Peer management when grouping students 

• Whole school Positive Behavior Supports and 

Interventions  (PBIS) 

 

 

 

 


