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Abstract
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About 150 studies exist in print, examining the use of self modeling (mostly in the video medium) in a variety
of training and therapeutic applications. Evidently, two lines of thoughts have driven the development of these
applications: (a) an extension of peer modeling or (b) a description of personal success. Studies report self-modeling

interventions for physical

and social adjustment. A wide range of ages (toddler to grandparent) and diverse developmental
been addressed. The most fruitful applications may be those that emphasize the image of futur

previously attained and adaptive responses 10 a challenging context. Rather than examine ¢
possible by current knowledge and technology

“problems,” this review identifies categories of application ma

il's ‘rehabilitation, sports), academic and vocational issues, communication, and personal

itions have
—skills not

cacy related to

(e.g., use of hidden supports, selectively editing low-frequency behaviors). Seven such categories are identified and
illustrated with descriptions of interventions. The evidence is used to argue for the recognition of learning from the
observation of one's own successful or adaptive behavior (or images of it) as a mechanism in its own right.
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Last summer one of our interns caught up with me on the
way to the parking building, excited to relate a fortuitous
outcome of making a videotape for a family in her care. The
children’s developmental center where we both worked had
been encouraging ‘‘videos to go”—that is, videos for fami-
lies to keep after receiving services, to show baby-sitters,
teachers, physicians, and so on. A few weeks earlier, “Beth”
had sought my consultation to make such a video. She had
been developing a range of care techniques for use by the
parents of a 20-year-old with severe mental retardation. The
video demonstrated effective ways to interact with ““Brad,”
especially around mealtimes, dressing, ar- other activities
that had been a source of difficulty. The intended audience
includad respite care and school personnel, and Brad’s rela-
tives. That is, the tape was intended to b watched by others
in Brad's environment rather than by Brad himself.
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Beth's ex;;ifcmcm concerned that afternoon's phone con-
versation with Brad’s mother. By the mom’s report, “Brad
really likes his video, he watches it every day, and he's
learning all the skills on the tape.” Beth commented to
colleagues, “This is not what we planned. But it is a [self
modeler’s] dream come true!” She was referring to the po-

tential for people to | from images of their own adaptive
behavior: self modeling.

As more people watch their own videos, the occurrence
of unintended video self modeling becormes more common.
Most often these effects are benign—scmetimes, as for
Brad, they are moderately beneficial. By contrast, properly
planned self modeling can be powerful. A growing body of
evidence, accumulated over about 25 years, exists to guide
its intended use.

Self modeling is7an intervention procedure using the ob-
servation of images of oneself engaged in adaptive behavior.
Most commonly, these images are captured on video, edited
into 2—4 minute vignettes, and repeatedly reviewed to leamn
skills or adjust to challenging environments as part of a
training or therapy protocol (Dowrick, 1976, 1983, 1991).
Images of adaptive behavior for the purposes of sel
observation can also be produced on audiotape, in the imag-
ination, through role-play, or in other narrative media such
as still photographs arranged in a series. The nonvideo ver-
sions of the procedure are not often referred to as “self




Self-Modeling ADHD
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FOLLOW-UP OBSERVATIONS
SIX WEEK FOLLOW-UP
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Figure 12. Follow-up observations of subjects at 6
and 8 weeks after termination of the experiment.
Percentage of on-task intervals for subjects and peer
composite percentage for each classroom are displayed.




But Nobody Does It



You Can Get On of These In
Two Days




Why Not One Of These?







What is On-Task In a Box?

» It 1s a self-contained program with everything in the program
box:

— Box

— Implementation
— Fasthands Animat
— Peer Model DVD
— Reinforcement Spi
— MotivAider

> It 1s designed to 1

—  Off-Students 60%
— Attention Deficit |
— Emotionally Distu
— Fall between the
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How Can be
Used?

* It can be used with Individual Student in an
protessional otfice setting (1.e. school
psychologist, teacher, school counselor, school
social worker, behavior specialist)

* It can be used with two student together in a
Buddy System

* It can be used with a Whole Classroom as an
interdependent group contingency



Teaching the Definition of On-Task

and Off-Task
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Teaching How te Use the
MotivAider and Self-Record On-
ask

Student/Teamn/Class: Date:
Behavior:
X is ON TASK is OFF TASK

Directions: When you feel/hear the signal, mark a *X” or a “-” in the first box. Keep working and wait
for another signal. When you hear/feel another signal, mark a “X” or a “-" in the next box.

Student/Team/Class: Date:
Behavior:

X is ON TASK s OFF TASK

u feel/hear the signal, mark a
for another signal. When you hear/feel another signal, mark a “X" or

studying. Put a “0" in a square if you are off task and not worki

Fill in row 1 first and then row 2, and so on. You should fill in at least two rows per class.

See pp. 33-36 for suggestions for wse. 22006 Jenson, Rhode & Reawis
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Teaching How to Self-Recotd On-
Task Progress

Date Range: to
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View Peer Model and Have them
Record The Peer Model’s Behavior



../Users/u0032258/Desktop/Ontask Peers/VIDEO_TS/VIDEO_TS.IFO
../Users/u0032258/Desktop/Ontask Peers/VIDEO_TS/VIDEO_TS.IFO

Peer/Self-Modeling Combined With Self-Monitoring
(Percentage On-Task)

Student A
* *

Y%on-task

T T T T T

g9 10 11 12 13 14.15 16 17 18 19 20

Student B

T T T T T

9

T T T T T T 1

10 11 12 13 14 15 16 17 18 19 20

Student C

iy
oo
lwlele]

%on-task
=R Oy~

90
Q
0
0
0
V]
0
0
0

T T T T T T T T T T T 1

9 10 11 12 13 14 15 16 17 18 19 20

Student D

T T T T T T T T T T T

9 10 11 12 13 14 15 16 17 18 19 20




esults: Question 1

Participant On-Task Rates

Baseline and Intervention

Baseline Intervention
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On-Task Rates

Results: Hypothesis 2

Rates Of On-Task Behavior For All Participants Through Each Phase
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Self-Reported On-Task Rates

Average for all Participants: 98% (Actual: 68%)

Site 1 Average: 97% (Actual: 81%)

Participant 1: 96% (Actual: 80%0)
Participant 2: 97% (Actual: 829%0)
Participant 3: 99% (Actual: 829%0)

Site 2 Average: 99% (Actual: 54%)

Participant 4: 99% (Actual: 41%0)
Participant 5: 99% (Actual: 67%)
Participant 6: 99% (Actual: 55%)



Pre and Post Video

Student 1 Before

Student 1 After

Student 2 Before

Student 2 After
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Thank You Very Much




